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A. GROWTH MINDSET

1:

Communicates that effort, not
innate ability, is central to
achievement

Cempietely transfers ownership
of this principle 50 that af!
students believe in their own
efficacy and is a leader in
developing a staff culture that
embraces this belief.

Consistently conveys that
achievarnent cames from
consistent effort, never conveys
to students, parents, or other
staff members that they have
innate limits, and transfers
awnership to many students.

Regularly conveys that
achievement comes from
consistent effort, setdom
conveys to students, parents, or
staff that they have innate
limits, and transfers ownershig
to some students.

Classroom environment is one
where students feel itis risky to
rnake a mistake, students
express beliefs about their
innate abilities and these
statements are unaddrassed,
and students are not regularly
reminded about the value and
impact of effort,

Performance in this
area is unacceptaire.

Demaonstrates a continuous
commitment to developing
students’ characters.

Serves as a leader schoolwide in
transferring character
instruction to students so that
they show improved bahavior
while in that teacher's presence
and away from that teacher.

Discusses character regularly
with students and as a result,
generates clear improvement in
students' behavior at schaol.

Discusses character often with
students and as a result,
generatas slight improvement in
students' behavior at school.

Talks about character
development during characted
education lessons onty.

Parformance in this
area is unacceptable.
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A. GROWTH MINDSET

'R

Solicits and responds

criticism

constructively to suggestions and

Is sincerely committed to and
thrives from feedhack - taking
all feedback one step further by
applying itin new contexts, and
eagerly seeking out feedhack
from all sources..

Solictts and responds
canstructively to suggestions
and criticism

Accepts and responds
constructively to suggestions
and criticism

Often accepts and responds
constructively to suggestions
and eriticism

Performance in this
area is unacceptable.

colleagues.

Collaborates well with all

Provides leadership on the team
by ensuring that all team
members are participating and
being heard and that the team
works together to maximize the
quality of the products of
collaboration.

Shares ideas in collzborative
teams, listens thoughtfuily to
other members of the team,
helps ensure that the team
meets its goals, and is timely in
sharing materials with othar
members of the team.

Lisualty shares ideas in
collaborative teams, listans
thoughtfully te other members
of the team, helps ensure that
the team meets its goals, and is
timely in sharing materials with
other members of the team.

Is an agreeabla team member
but makes infrequent
contributions or occasionally has
trouble balancing hetween
presenting own ideas and
listening to those of others ar
struggles to complete share of
tearn work in a timealy mananer,

Performance in this
area is unaccepiable.

Is a thoughtful participant and
contributor to in-school
professional development.

Provides leadership during
professional developmant by
ensuring that all staff members
are participating and being
heard and offers insights that
develop the thinking of all group
members

Consistently Is a thoughtful
participant and contributor to in-
schoot professional
development.

Often is a thoughtful participant
and confributor to in-school
professional development.

Is an engaged but passive
particigant in in-schoot
professional development.

Performance in this
area is unacceptahle.

B. LEADERSHIP AND
RELATIONSHIPS -

3

for this vision.

Creates and conveys a positive
vision for classroom culture and
routines and explains the rationale

Generates exceptional buy-in from
students of an effactively
comimunicated vision for classroom
culture, to the extent that students
take initiative and actively
encourage one another 1o realize
that vision.

Generates strong student buy-in by
effectively articulating a positive
vision for dlassroom culture at the
beginning of the year and
continually refers to that vision in
framing expecations throughout the
year and in recognizing and
acknowledging when those
expectations are met.

Effectively articulates a positive
vision for classroom culture, but
does not consistently convey that
visein, andfor the vision itself is in
some way incomplete,

Leans heavily on threats and
consequences to regulate behavior,

Performance in this
areais unacceptable,

Teaches effective routines and
maintains them all year,

Classroom has model routines
and students understand and
belteve in the purpose of the
rautings,

Routines are clear, affactive,
and thoughtful, and maintained
all year.

Routines could be improved,
clarified, or enforced more
consistently.

Does not have clear and
eftective routines for multipte
parts of the day.

Performance in this
ares is unacceptable,
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B. LEADERSHIP AND
RELATIONSHIPS .

Clearly communicates and
consistently enforces high
standards for student behavior.
Commands respect and refuses to
tolerate disruption.

Develops student ownership of
expactations in addition to
being direct, specific, and
tenacious in communicating and
enforcing very high expectation.

Is direct, specific, and tenacious
in cornmunicating and enforcing
very high expactations.

Allows far accasional
inconsistencies in expectations
for student behaviors.

Allows for frequent
inconsistencies in expectations
for student behaviors.

Performance in this
area is unacceptable.

Is fair and respectful and builds
positive relationships with all
students.

Has model relationships that
stand out school-wide for their
respect and impact on student
well-being and achievement,

15 fair and respectful and builds
positive relationships with all
students. Ahways uses a calm
but firmn and convincing tone
when addressing student
hehavior.

15 fair and respectful with all
students and builds positive
relationships with most
stuctents. Lisually usesacalm
but firm and convincing tone
when addressing student
behavior. Sometimes uses
sarcasm with students.

1s almost always fair and
respectful with all students and
builds positive relationships with
some students. On several
occassions, has used a vaice that
is either not calm or not firm or
convincing tone when
addressing student hehavior.
Frequently uses sarcasm with
students.

Performance in this
area is unacceptable,
On many cceassions
has raised voice or
shown anger at
students.

Demonstrates a love of teaching
and of content.

Has model eathusiasm that
serves as a leader school-wide.
Transfers love of content to
students.

Sincerely exudes a love of
teaching and of the material
through actions, words, tone,

and facial expressions,

Often sincerely exudes a love of
teaching and of the material
through actions, words, tone,
and facial expressions.

Usually show some passion for
teaching or for content.

Often appears bored
with material and
with teaching.

Models appropriate behavior,
tone, preparation, and
organization to demonstrate the
importance of each.

Always models appropriate
behavior, tone, preparaticon,
organization, and professional dress
to demonstrate the importance of
each.

Alrrast always models appropriate
behavior, tone, preparation,
organization, and professional dress
o dermonstrate the importance of
each, This includes modeling this
behavior in interactions with
stedents and in interactions with
other adults in front of students.

Is inconsistent in one of these areas
{i.e. sometimes talks during silent
haflways, sometimes does not have
copies made, board prepared, or
other malenals ready in class,
sometimes sounds unprofessional in
tone, sometimes has frustrated or
unengaged body language, or
sometimes wears unprofessional
clothing).

Is inconsistent in muitiple areas.

Perfarmance in this
area is unacceptable.

Has a confident and authentic
presence.

Has model presence that stands
out school-wide for being
authentic and confident and
impact on student well-baing
and achisvement,

Has a confident and authentic
presence.

Usually shows confidence and
authenticity but could improve
In one area in 3 way that would
improve class culture.

Either could improve
significantly in confidence with
students or in being sincere with
students

Performance in this
area is unacceptable.
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B. LEADERSHIP AND .
RELATIONSHIPS ..

o
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1

Conveys urgency through
preparation, lesson momentum,
and smooth transitions.

Uses preparation, iesson
momentum, and smooth
transitions to get the most out
of every minute.

Uses greparation, lesson
momentum, and smooth
transitions so that no time is
lost.

Sometimes loses teaching time
due to lack of preparation,
lesson momentum, or smooth
transitions.

Often loses teaching time due to
lack of preparation, fesson
momentum, or smooth
transitions.

Performance in this
arza is unacceptabla.

Generates a high level of student
engagement and participation.

Has maodel engagement
(inciuding quality of
participation and extent of
participation}. Students believe
that their participation is
valuable to their own learning
and the learning of their
tlassmates.

All students engage
meaningfully in all lessons.
Almoest ail students participate
orally in afl lessons.

Most students engage
meaningfully in most lessons,
Most students participate orally
in most lessons.

Engagement and participation
are uneven or are perfunctory.

Perfarmance in this
area is unacceptable.

Holds students accountable for
developing and considering
responses, listening and
responding to each other, and
articulating and revising their
thinking.

Has model discussions in which
students believe that it is
important to answer
thoughtfully and listen to their
peers ta maximize their own
and their classmates' tearning.

Holds students accountable for
developing and considering
responses, fistening and
responding to each other, and
articulating and revising their
thinking.

There is some room for
imprevement in stedents'
develaping and cansidering
respanses, listening and
respanding to each other, or
articulating and revising their
thinking. Forinstance, one
student is often allowed to opt
out of articulate his or her
thinking clearly or opt out of
listening and responding. Orall
students are occassionally
allowesd to opt out, Orafew
students are sometimes allowed
to opt out.

There is room for significant
improvement in students’
developing and considering
responses, listening and
responding to each other, or
articulating and revising their
thinking. For instance, several
students are often allowed to
opt out of articulate their
thinking clearly or opt out of
listening and responding. Orall
students are sometimes allowed
to opt out.

Perfarmance in this
area is unacceptable,

Engages parents as partners in

their child’s education through

frequent contact, conferences,
report cards, and progress reports.

Butlgs positive and trusting
refationships with parents that
enable parents to best support
their children's academic
progress in the long term.

Enpapes parents as partnersin
their ¢hild’s education thraugh
frequent contact, conferences,
repart cards, and progress
reports. Draws effective limits
with chronically difficult parents.

Effectively engages parents
when necassary - when there is
a behavior or academic concern
or a report card conferance,

Writes progress report and
report card comments that are
inadequate for parents to
understand thair child's
progress, or struggles to
establish productive
communication with several
parents.

Performance in this
area is unacceptable.
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C. INDIVIDUALIZATION AND
ASSESSMENT _ L

1

Takes and demonstrates
responsibility for success of all
students.

Achizvement data is
exceptionally high for al
students in all quartiles of
incoming performance and
demonstrates this responsi
through conversations with
staff.

Achievement data is
consistently high for all students
in all quartites of incoming
performance and demonstrates
this responsibility through
conversations with staff..

Achievemnent data for students
in one guartile does not meet
expectations or teacher
occasionaily doas not take
responsibility in canversations
about student achievement.

Achievement data for students
int one guartile falls significantly
shiort of expectations or
students in several quartiles falis
helow expectations or teacher
ofien does not take
responsibility in conversations
about student achievement.

Performance in this
area is unacceptable,

Scaffolds instruction and provide
additional student attention to
ensure the material is accessible
and sufficiently challenging to all
students.

I5 a feader school-wide in
meeting all students at their
current skili lavel, even if this
includes additional time ar
attention or creative use of
time.

Staffolds instruction and
provide additional student
attention to ensure the material
is accessible and sufficiently
challenging to 2l students.

A few students are unabie to
access the material and are not
given additional tutoring or
some students are not
challenged by lessons and are
not given additionat challanging
material.

Often students are unable to
access the curticulum or are not
challenged by the curriculum.

Performance in this
area is unacceptable.

Regularly employs an organized
system to use assessment data to
track the progress of individual
students and to provide targeted
individual or small group student
instruction.

Is @ leader school-wide in using
data to track individual students
and uze that data te provide
targeted instruction.

Regularly employs an organized
systern to use assessment data
to track the progress of
individual students and to
provide targeted individual or
small group student instruction,

Usuzlly employs an organized
system to use assessment data
to track the progress of most
students and often provides
targeted individual or smalt
graup student instruction.

Rarely uses data ta inform
instruction or struggles to keep
updated data for all students.

Parformance in this
area is unacceptable.

Engages students in the process of
monitoring their own
understanding and achievement
and helps make goals or
benchmarks clear, transparent,
and achievable.

Is a leader school-wide in
transferring ownership of
achievement to students and
ensuring that students know
where and how they need to
improve their achievement.

Engages students in the procass
of manitoring their own
understanding and achlevement
and helps make goals or
benchmarks clear, transparent,
and achievahla.

Engages students in the proceass
of monitoring their own
understanding and achievement
and attempts to make goals or
benchmarks clear and
transparent, but students are
oitan unclear how to meet
these goals,

Inconsistently engages students
in the process of monitaring
their own understanding and
achievement.

Performance in this
area is unacceptable.
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C. INDIVIDUALIZATION AND
ASSESSMENT. o

1.

Ensures that all students complete
and turn in all work, including
homework.

Ensures that all students
complete and turn in all work,
including homework and that aft
work is of high quality.

Ensures that all students
complete and turn in all wark,
intluding homework.

Ensures that all students
complete and furn in almost ail
work, including homeworlk.

Ensures that all students
complete and turn in most
work, including homewerk, or
that mast stedents turn in afl
work but holds lower
expectations for some students.

Performance in this
area 1s unaccepiable.

D. SKLLS AND CONCEPTS .

Plans cohesive thoughtful unit
plans that combine into a
thoughtful year-long plan that
aligns with grade leve!
expectations and state
assessments.

Serves as a Jeader grade-wide
andfor school-wide in creating a
year-loeng plan that teaches aach
standard to mastery and in
creating afigned units that
emphasize big ideas and ensure
standards mastery. These plans
align with standards and
prepare students for all
assessments [state and schooi).

Creates a year-long plan that
teaches each standard to
mastery and creatas aligned
units that emphasize big ideas
ant ensure standards mastery,
These plans alien with standards
and prepare students for all
assessments [state and school}.

Has some room for
improvement in year-long plan
antl unit plans, or the alignment
of these plans with standards
and assessments.

Has significant room for
improvament in year-long plan,
unit plans and daily lesson plans.

Performance in this
area is unacceptable.

Plans cohesive and thoughtful
lessons that align with unit plans.

Serves as a2 leader school-wide
in creating daily lesson plans
that it inte units in a thoughtful,
clear, and effective way,
tncludes regular, written
reflactions to leave
documentatian of what worked
and what could be improved.

Creates daily lesson plans that
fit into units in a thoughtful,
clesr, and effective way.
Sometimes includes written
reflections to leave
documentation of what worked
and what could be improved.
Lesson plans include standard,
objective, anticipated
misconceptions (for math and
stience), discussion guestions
fwhere applicable), and outline
for flow of lesson.

Could improve in throroughness
of daily lesson pfans that fit into
units in a thoughtful, clear, and
effective way. Qccassionafly
includes written reflections to
feave documentation of what
worked and what could be
improved. Lesson plans usually
include standard, objective,
anticipated misconceptions (for
math and science), discussion
questions (where applicable),
and qutling for flow of lesson,

Has significant rcom for
improvement in throroughness
of lesson plans.

Performance in this
area is unacceptable.




D. SKILLS AND CONCEPTS

curricular consistency.

Demonstrates deep understanding
of content and its place in the
curricutum and awareness of

Uses desp understanding of
centent knowledge to push
curriculum of the whole school
forward by thoughtfully
evaluating scope of curriculum
and compares that with other
curriculum.

Possesses deep knowledge of
Brooke standards and
assessments across grade tevels.
Knows what comes before and
after that material in the
curriculum {i.e,, the fourth grade
teacher knows whatis taught in
3rd and 5th). Considers how
raterial was previously
introduced or how it will be
extended in fater grades and
makes thoughtful choices about
censistency for students.

Understands Brooke standards
and assessments for own grade
level very well.

Understands Brooke standards
and assessments for own grade
level for current unit, but doas
not understand the full scope of
the yearlong curricuium.

Knowledge of
content or standards
is unacceptable.
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point of the lesson..
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D6

Effectively helps students place
new material in context by making
frequent connections to the
underlying purpose and/or “big
ideas” that define the subject area.

Enables students to connect
new malerial to the big ideas
independently and to see the
value in creating this larger
conceptual understanding.

Effectively helps students place
new material in context by
making frequent connections tc
the undarlying purpose andfor
“big ideas” that define the
subject area.

Consistently attempts to help
students place new materiaf in
context by making frequent
connections ta the underlying
purpose and/or “big ideas” that
define the subject area,

Struggles to help students place
new materfal in context.

Performance in this
area is unacceptable.
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. SKILLS AND CONCEPTS

3

Uses clear and purposeful
language to: maximize the amount
of time students spend talking and

thinking about the task at hand;
hold students accountahle for
articulating their thinking; improve
the quality of student responses;
and deepen understanding.

Is a leader school-wide in
balancing betweaen teacher talk
and student responsibility
during lessons and in directing
productive student-student
dialogue and debate.

Uses clear and purposeful
language to: maximize the
amount of time students spend
talking and thinking about the
task at hand; hold students
accountable for articufating
their thinking; improve the
quality of student responses;
and deepen understanding.

Teacher talk is occasionaily
excessive or teacher talk is
occasionally inadequate to
direct the lesson toward a clear
chjective. Cecasionally the
teacher is unclear in language.

Teacher talkis often excessive
or teacher talk is often
inadeguate to direct the lessan
toward a clear objective. Often
the teacher is unclear in
language.

Perfermance in this
area is unacceptable.

E. RESPONSIBILITY TO TEAM.

4

3

2

1

Has excellent attendance,
punctuality, and reliability with
paperwork, duties, and
assignments.

Has perfect attendance, is never
late, is prompt and engaged in
duties, and meats alt deadlines.

Has good attendance, is rarely
late, is prompt and engaged in
duties, and meets all deadlines.

Has good attendance, is rarely
late, is almost always prompt
and engaged in duties, and
usually meets deadlines.

Has reasonabfe attendance, is
occasionally late, is usually
prompt and engaged in duties,
and usually meets deadlines,

Performance in this
area is unacceptable.

Actively contributes to and shares
responsibility for grade-level and
school-wide activities.

Anticipates areas of need and
offers to go above and beyond
duties to make the schoal as
effective and positive as it can
he.

Actively contributes to and
shares responsibility for grade-
level and school-wide activities.

When asked, contributes to and
shares responsibiiity for grade-
level and school-wide activities.
mission of the school.

Meets respensibilities, but does
not do encugh 1o contribute to
grade-level and school-wide
activities.

Performance in this
area is unacceptable.

Is a positive team player and
contributes to a positive and
constructive professional culture.

Is a scheol-wide leader in
establishing a positive,
constructive, can-do, and
on-focused culture.

Is a consistently positive team
player and contributes to a
positive and constructive
professional cultura. Activaly
listens to others, with affective
eye contact and other physical
signs of engagement. Treats all
staff membears as teammates
and is sincersly warm with aff
colleagues. Monitars angd
maintains emotional composure
aven in difficult situations.

Is usually a positive team player
and contributes to a positive
and constructive professional
culture. Usually actively Hstens
to others, with effective eye
contact and other physical signs
of engagement. Almost always
treats all staff members as
teammates and is usually
sincerely warrm with ail
colleagues. Usuaily monitors
and maintains emotional
composure even in difficult
situations, but on occasion, gets
flustered.

fs sometimes & positive team
player and contributes to a
positive and constructive
professional culture.
Sometimes actively listens to
others, with effective eye
contact and other physical signs
of engagement. Treats some
staff members as teammates
and is only sincerely warm with
some colleagues. Neads
support in monitoring and
maintaining emotional
compasure in difficult situations,

Parformance in this
area is unacceptable,




