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About the Toolkit
The Logic Model Toolkit (“toolkit”) is designed to help prospective and current Charter
School Programs (CSP) grantees develop and revise logic models that can be used as tools to
guide project implementation and monitor progress. The toolkit can (1) help prospective
grantees develop logic models as part of their project design process, align project
activities and goals with available resources, and display their project clearly in
their grant applications, and (2) help existing grantees to review and revise their
approved logic models and use their logic models to guide, monitor, and report on
project implementation. The toolkit presents the basic components of a logic model, as well
as information related to developing logic models, using logic models, and how logic models
relate to evaluation. Throughout this toolkit, the examples were derived from CSP-funded
grantees, including State Entities and State Education Agencies (SEs/SEAs), Charter
Management Organizations (CMOs), and Developers; it is not intended that all examples
would be applicable to every type of CSP grant.
The toolkit is divided into four parts:
•
•
•
•

Part 1 provides an overview of logic models.
Part 2 presents steps and tips for developing logic models.
Part 3 explains how logic models can be used to monitor project implementation and
progress.
Part 4 offers resources for further reading.
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Part 1: Overview of Logic Models
A logic model is a graphic representation of a program or
project that presents the key processes of that program or
project in a linear format. Logic models help to visually tell
the story of the program by displaying the relationships
between the proposed activities and the desired outcomes.
Requiring logic models as part of the application process
aligns with CSP’s focus on evidence-based grant-making. For
CSP grantees, a logic model is defined as “a framework that
identifies the key project components of the proposed project
(i.e., the active ‘ingredients’ that are hypothesized to be
critical to achieving the relevant outcomes) and describes the
theoretical and operational relationships among the key
project components and relevant outcomes.” 1
A clearly presented logic model allows the reader to easily
understand the progression of a project from the resources
provided by the organization (e.g., staff, materials,

Tip

Prospective grantees
should carefully review
the Notice Inviting
Applications (NIA) to
ensure the proposed
logic model aligns with
specific requirements
of the competition
cycle. The information
included in this toolkit
is meant to apply to all
grantees broadly and
should not be
substituted for specific
requirements in the
NIA.

partnerships) through implementation of project activities and the outcomes expected to be
achieved. In their most basic format, logic models present the flow of the project, along with
external factors (e.g., the contextual situation) and underlying assumptions, as shown in Figure
1. Note that this toolkit is color coded and sections referring to specific logic model components
align with the colors used in Figure 1.
Figure 1. Basic Components of a Logic Model

Definition is from Section 34 CRF 77.1 of the Code of Federal Regulations available from
https://www.govinfo.gov/content/pkg/CFR-2019-title34-vol1/xml/CFR-2019-title34-vol1-sec77-1.xml

1
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Within the context of the CSP grant programs, logic models should provide a quick visual that
allows reviewers, program officers, and others to easily understand the main components of the
grant-funded project. A high-quality logic model can be a stand-alone document and should not
require additional text or narrative for the reader to obtain a basic understanding of the project
as it is intended to operate and the outcomes the project is expected to achieve.

Logic Model Components
Logic models typically present a linear process showing which inputs are necessary to
implement specific activities, which activities result in specific outputs, and which outputs result
in specific outcomes. Logic models typically explain “the how” (e.g., performing A will lead to B)
by showing a horizontal or vertical flow, and are used for program monitoring and evaluation.

Inputs/Resources

Tip

Denote each element within a
logic model using a short
phrase. Save the details for the
narrative. Here is an example of
wording for an input:
Insufficient: “funding”
Adequate: “CSP funding and
in-kind contributions”
Too detailed: “$5 million in
CSP funds, $2 million in
foundation funds, and
$500,000 in in-kind
contributions in the form of
staff and volunteer time”

The terms inputs and resources are used
interchangeably for logic models and which term
to use is a personal decision or it can be an
organizational preference. Both terms refer to
the assets that go into the grant project, typically
assets already available to the organization.
Inputs can be classified as human assets (e.g.,
staff, community partners, peer reviewers) or
other tangible assets (e.g., existing materials,
funding, facilities). Inputs are the essential
assets necessary to complete the proposed
activities to carry out the grant. Figure 2
provides examples of inputs/resources that may
be applicable to different types of grantees.

Figure 2. Examples of Inputs/Resources from SE/SEAs and CMOs/Developers2

Examples from SEs/SEAs

Examples from CMOs/Developers

CSP grant funds

CSP grant funds

2 Charter School Division staff members

Staff (administrators, teachers, counselors)

6 peer reviewers

Facilities

Partnerships with authorizers, boards, and
charter support organizations

Community and foundation partners; parent
involvement

Existing and emerging charter school pipeline Proven model and instructional resources

As mentioned earlier in this toolkit, examples were inspired from across current CSP grantees, and specific examples
will not be applicable to all CSP grant types or in all project contexts.

2
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Activities
Activities are the specific processes that will be performed during the project period. Because
activities are actions to be conducted or implemented, they should begin with a verb to
indicate an action that will take place. The specific details of how the activity will be
accomplished, when it will occur, and what it will look like when implemented should not
appear in the logic model; that level of detail can be presented in the project narrative, through a
task and timeline table, or via text that accompanies the logic model. Within the logic model,
clear and concise statements should be used demonstrating the overall action to be conducted.
Figure 3 provides examples of activities that may be applicable to different types of grantees.
Figure 3. Examples of Activities from SEs/SEAs and CMOs/Developers

Examples from SEs/SEAs

Examples from CMOs/Developers

Provide technical assistance to applicants

Conduct community needs assessment

Administer two subgrant competitions a year

Hire new support and teaching staff

Monitor subgrantees annually

Purchase needed technology/furniture

Disseminate best practices

Implement personalized learning

Train peer reviewers

Provide tutoring for at-risk students

Outputs
Outputs are products, materials, services, or events produced as a direct result of one or more
activities. In contrast to inputs (assets available prior to starting the project), outputs are new
assets developed as a result of the activities. Outputs can also be thought of as the
deliverables of the project. Often outputs can be counted, such as the number of workshops
held, the number of webinars hosted and archived, or the number of hours of professional
development provided to staff. Other outputs may be presented as products, such as curricular
materials developed and documentation of best practices posted on the website. Figure 4
provides examples of outputs that may be applicable to different types of grantees.
Figure 4. Examples of Outputs from SEs/SEAs and CMOs/Developers

Examples from SEs/SEAs

Examples from CMOs/Developers

Subgrant application/materials created

15 teachers hired and onboarded

Authorizer evaluation documents/reports
published

5 recruitment meetings held

Technical assistance guides and trainings
shared

3 trainings sessions conducted

4 webinars for authorizers on high-quality
practices held

High-quality curricular materials that target
student needs secured

10 peer reviewers trained

50 or more hours of teacher PD offered
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Outcomes
Outcomes are the benefits and results of the activities and outputs. Outcomes should be
written in a way that is measurable so it is clear whether the outcomes were
achieved. They are usually divided into short-term, mid-term, and long-term outcomes. Shortterm outcomes represent quick wins achieved in one year or annually, whereas long-term
outcomes represent results over time, thus building to longer-term successes and sustainability.
The outcomes should align with, or be identical to, the objectives and performance measures in
a grantee’s approved CSP grant application, or in the proposed application for prospective
grantees.

Short-Term Outcomes
Short-term outcomes should be the direct results of grant activities and outputs. Short-term
outcomes are typically accomplishments made in the first one to two years of the grant or
accomplishments that may occur annually. For example, a short-term outcome could be
awarding five subgrants each year of the grant or that two replication schools will be opened by
the end of the second year of the grant. Figure 5 provides examples of short-term outcomes that
may be applicable to different types of grantees.
Figure 5. Examples of Short-Term Outcomes from SEs/SEAs and
CMOs/Developers

Examples from SEs/SEAs

Examples from CMOs/Developers

5 subgrants awarded and managed

3 additional community partners secured

80% of participants reported improved
knowledge of best practices

Student math performance increased by 5
percentage points by Year 2

90% of participants adopted authorizing best
practices presented at the trainings

Expanded 2 schools to serve 300 more
students

10 schools opened or expanded

Student attendance reached 95%

Mid-Term Outcomes
Mid-term outcomes are those typically occurring in Years 3 or 4 of the grant and may stem from
the accumulation of multiple short-term outcomes or be the direct result of activities and
outputs that take longer to implement. Mid-term outcomes may present a progression or
increase from the short-term outcomes as additional schools are replicated or expanded, more
staff are trained, or more students reach greater levels of proficiency. Figure 6 provides
examples of mid-term outcomes that may be applicable to different types of grantees.
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Figure 6. Examples of Mid-Term Outcomes from SEs/SEAs and CMOs/Developers

Examples from SEs/SEAs

Examples from CMOs/Developers

Improved use of best practices among 75% of
subgrantees

Parent engagement plan resulted in 95% of
parents engaged at least three times per year

More authorizers achieved satisfactory
ratings

Replicated 4 schools to add 100 new seats

70% of LEAs authorized at least one charter
school

90% of teachers scored proficient or better on
annual evaluation

Grantees addressed monitoring findings

Increased parent/community satisfaction

Charter school boards became more effective

Students achieved annual 5% growth in
proficiency

Long-Term Outcomes
Long-term outcomes are those typically occurring in grant Years 4, 5, and beyond. Long-term
outcomes should present the cumulative effects of the short- and mid-term outcomes. Although
it is acceptable to have a few long-term outcomes that may be more aspirational and outside the
scope of the grant period, most long-term outcomes should be accomplished within the
performance period of the grant. Figure 7 provides examples of long-term outcomes that may be
applicable to different types of grantees.
Figure 7. Examples of Long-Term Outcomes from SEs/SEAs and CMOs/Developers

Examples from SEs/SEAs

Examples from CMOs/Developers

25 additional high-quality charter schools
operating in the state

Open six new schools to serve 2,300
additional students

2,500 new charter school seats in the state

95% of graduates enroll in college

All authorizers achieve satisfactory ratings

Retain 85% of high-performing teachers

Significant decrease (10%) in the number of
students attending poorly rated schools

95% of eligible students re-enroll for the
following year

Charter schools report increased
transparency and improved services from the
state

95% of staff, 90% of students, and 60% of
parents complete annual surveys

External Factors and Assumptions
External factors are things that may influence project implementation that are out of the control
of the grantee or prospective grantee. This may include contextual factors, pending or recent
legislative changes, the political environment, media coverage, or changing demographics within
the community. In contrast, assumptions are the preconditions necessary for project success.
Assumptions are often backed by evidence presented in the narrative of the grant application,
such as demonstrating the need for the proposed project. Figure 8 provides examples of external
factors that may be applicable to different types of grantees. Figure 9 provides examples of
assumptions that may be applicable to different types of grantees.
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Figure 8. Examples of External Factors from SEs/SEAs and CMOs/Developers

Examples from SEs/SEAs

Examples from CMOs/Developers

Strong charter law

95% of students qualify for free/reduced-price
lunch

Reliable and equitable charter funding

English learner population is growing

Growing pipeline of charter school
developers

Few school choice options are available to
students

Figure 9. Examples of Assumptions from SEs/SEAs and CMOs/Developers

Examples from SEs/SEAs

Examples from CMOs/Developers

Leaders need greater knowledge to fully
implement systemwide practices

The CMO is able to replicate the educational
programs and results at another site

With uneven authorizer practices, developers
are challenged in getting charter applications
approved

Parents in the community desire additional
school choice options

If the state invests resources in disseminating
best practices, more authorizers will adopt
high-quality authorizing practices

Support from current partners will continue
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Part 2: Developing a Logic Model
Developing a logic model should be considered a group activity whenever possible. Including
representatives from the key stakeholder groups can ensure multiple voices are heard, develop
buy-in for the project, ensure the correct components are included, and contribute to a shared
understanding of the intent of the project. People who could be engaged in the development
stage include the project director, division or department lead, grant writer, internal research
staff, and external evaluators (if selected).
Because logic models show a linear flow, it is common
to start at one side and work toward the other side of
the logic model. For example, some organizations
prefer to think through the process from the beginning
(or left side) by laying out the available resources
(inputs) for the project. Others prefer to start with the
end in mind and work backward from the outcomes.
The following steps provide one example for
developing a logic model working from right to left
(backward-mapping the project); the questions to
consider for each component are useful regardless of
the order used to develop the logic model.

Tip

It can be helpful to begin
developing a logic model
using a pencil-and-paper
approach where the
components can be
moved or re-aligned with
other components as
needed. Once satisfied all
the components align,
then work to digitize the
drawing.

Step 1: Determine the Desired Outcomes of the Project
The project outcomes should be directly related to the grant’s
objectives and performance measures; some language from the
grant objectives and performance measures can be used as
outcomes. During this step, questions to consider include:
•
•
•
•
•
•
•
•

What are the quick wins of this project?
What will be accomplished in the early years of this
project?
What might be accomplished each year of the project?
How many schools will be opened/replicated/expanded
by the end of the grant?
What are the cumulative effects of the short- and midterm outcomes?
What final results will the grant achieve?
What will be accomplished by the end of the five-year
grant?
What is the ultimate goal of the project?

Tip

Use different colored
sticky notes to see linear
lines of logic going across
the logic model. Rather
than using a color by
component (e.g., red for
activities), use a single
color to show the
progression of aligned
activities, outputs, and
outcomes for each
objective (e.g.,
components for Objective
1 are blue, components
for Objective 2 are red).
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For prospective applicants, the group should brainstorm all the outcomes expected to be
achieved with the grant. Existing grantees should review their approved application to ensure all
outcomes are captured in the logic model. 3 After generating a list of outcomes, grantees should
begin to group and prioritize them. Consider which outcomes need to be achieved earlier during
the grant period and which would occur in the latter years. Think about which outcomes must be
accomplished before others can be achieved. From there, begin to place them into time frames
based on which are short-term, mid-term, and long-term outcomes.

Step 2: Consider the Activities that Will Be Implemented with Grant
Funds
Before aligning the activities with specific outcomes, it is useful to brainstorm all the activities
that will be implemented with grant funds. During this stage, consider these questions:
•
•
•
•
•

How will grant funds be used?
What actions are being implemented related to this project?
How will project staff use their time on the grant?
What will be developed with grant funds?
What will be purchased with grant funds?

After generating a list of activities, begin to align them with the desired outcomes. This is the
first pass at ensuring the logic is present in the logic model. Think about which activities will
lead to each desired outcome. After matching the activities with the desired outcomes, identify
any activities that do not directly align with a desired outcome. Decide if those activities merit
their own outcome(s) or should be excluded from the grant. Similarly, identify any desired
outcomes without specific activities leading to them. Prospective grantees should determine if
the outcomes without activities are essential to the application and either add activities to
address the outcomes or remove the outcomes from the logic model. For current grantees, if the
outcome was approved in the grant application, consider how that desired outcome will be
achieved and what additional activities need to be implemented to achieve it.

Step 3: Consider the Outputs that Will Be Produced from the Activities
During this step, think about how the activities link to the desired outcomes and what outputs
will result from the activities. During this step, consider these questions:
•
•
•
•

What resources or materials will be developed with grant funds?
What will be produced from the project activities?
How many trainings or events will be held?
What are the deliverables or products that will stem from this grant project?

Current grantees should use current and approved project objectives in their logic models. Any changes to goals or
actions articulated in a grantee’s project narrative should be discussed with the grantee’s program officer. Program
officers should be informed of adjustments to grantees’ logic models.

3
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Each output should be shown as a result of one or more activities. This alignment can be shown
through arrows, color coding, or another approach indicating the output was a direct result of
the activities. All activities should result in an output, and all outputs should tie back to one or
more activities.
Similarly, the logic model should show how the outputs connect to the outcomes. Outputs
should lead to one or more outcomes, and each outcome should result from one or more
outputs. This process helps ensure the alignment of project components as a linear progression
of the project. For example, the activity of sharing best practices in authorizing results in the
outputs of two webinars and documentation posted on the agency website, which then results in
90% of participants reporting increased knowledge about authorizing best practices (short-term
outcome), 75% of authorizers reporting using the best practices (mid-term outcome), and a 10%
increase in the number of charter schools identified as high-quality (long-term outcome).

Step 4: Assess the Inputs: Current Capacity, Assets, and Resources
Inputs are the existing resources and assets that will be applied to implementing the grant
project. These are often the critical and necessary factors needed to successfully implement the
activities, including the staff, funding, and partners. Prior to applying for a CSP grant,
prospective grantees should assess their current capacity and available resources to ensure they
can adequately implement the grant project being proposed. Current grantees may need to
consider how to reallocate or acquire the necessary resources if they are not already available.
During this step consider these questions:
•
•
•
•
•
•

Which staff (roles) will be working on this project?
What funding is available to support this project?
What existing materials can be applied to this project?
How can existing resources be reallocated to meet the needs of this project?
What additional materials/resources need to be acquired to implement this project?
What partners or external consultants are going to support this project?

When adding the inputs to
the logic model, consider
how each resource will be
used in implementing the
project activities. Aligning
the inputs and project
activities ensures the
necessary resources are
available to support project
implementation and the
organization has the
capacity to implement each
activity.

Checkpoint!

At this point, the logic model should be a good representation
of the project. The reader should have a clear understanding of
•
•
•
•

What the agency/organization is providing,
Activities that will be implemented,
Events or products that will be produced, and
Outcomes that should be achieved.

There is one final step remaining.
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Step 5: Review External Factors and Assumptions
The previous steps lay out the major components of the project logic model. Although this
process generates a useful graphic portraying the grant project, it is helpful to add the external
factors and assumptions. These components help reviewers, programs officers, and others
understand the context in which the project will be implemented, as well as any factors that
could positively or negatively affect implementation. These final components are typically added
as a box above or below the graphic of the logic model. During this step, consider these
questions:
•
•
•
•

What external factors may positively influence project implementation?
What external factors could threaten project implementation?
What assumptions undergird the logic model?
What are the preconditions necessary to implement the project?

Thinking through the external factors and assumptions provides a more complete picture of the
grant project. These components provide context for how and why the grant may be successful.
This step also helps the organization consider factors that could derail or sidetrack project
implementation so contingency plans can be proactive instead of reactive. For example, a
project may be sidetracked by legislative changes limiting authorization of new charter schools.
Based on the review of the external factors and assumptions, revisit the logic model through this
lens to ensure the project can be implemented as proposed.

Ensuring the Logic in the Logic Model
Logic models should articulate a logical flow from the inputs to the activities and through the
outputs and outcomes. The logical connections are typically shown by using arrows indicating
which inputs are required to implement which activities, which activities produce which
outputs, and which outputs result in which outcomes. Color coding is another method to
demonstrate the logic and which components go together. In some cases, there may be a single
line linking all the components, whereas in other cases multiple components may lead to or
result from other components, and a project logic model may include both these concepts.
One way to help think through the logical progression in the logic model is through if/then
statements. For example, if these resources are applied, then this activity can be implemented. If
Activity A is implemented, then Output A is produced. If Output A is produced, then Outcome A
will be achieved. Using this process to review the logic model serves as one more check to ensure
the logical flow is present. Example A, Example B, and Example C illustrate different ways the
logical and linear flow of the project can be presented in a logic model.
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Example A. Logical Flow Using Arrows with a Singular Line of Logic
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Example B. Logical Flow Using Arrows with Multiple Lines of Logic
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Example C. Logical Flow Using a Table
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Part 3: Using a Logic Model to Monitor Implementation and
Progress toward Outcomes
A logic model should be used throughout the project lifecycle. Figure 10 provides suggestions for
using a logic model to monitor project implementation.
Figure 10. Using the Logic Model in Project Planning and Implementation

Logic models should be considered living documents, and grantees should update them as
needed; the CSP program officer must review and approve all revisions to logic models.
Grantees should revise logic models whenever there is a major change to the project, such as
inputs that may be added or unavailable, activities that are implemented in addition to those
originally planned, or if anticipated outcomes are modified. Regular reviews of the logic model
capture project changes and ensure everyone involved has a shared understanding of the
activities to be completed and outcomes that should be achieved. In addition, revisions to the
logic model help document programmatic changes.
A comprehensive review of the logic model should assess each component of the model to
identify information that may be missing or that should be updated based on how the project is
being implemented. This review allows staff to monitor implementation and progress toward
outcomes. While reviewing the logic model, staff should reflect on each component of the logic
model to consider how the project is being implemented and whether the outcomes are being
achieved. Evaluators should be included in the review process, as they can provide an external
lens and critical reflection of the project components. Figure 11 provides useful questions to
consider when reviewing the logic model.
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Figure 11. Questions to Consider when Using a Logic Model to Reflect on Project Progress
Component

Inputs/Resources

Questions to Consider
• Are the resources identified in the logic model being used as expected?
• What resources identified in the logic model are not being used at this
time? Why are they not being used?
• Should they be used or are they not necessary for project
implementation?
• What additional resources are being used to implement the project that
should be included in the logic model?
• Are there any changes to the resources used to implement the grant
project anticipated?

Activities

• What activities identified in the logic model have been implemented as
expected?
• What activities identified in the logic model have not been implemented
to date? Will they be implemented in the future? Are they necessary for
project implementation and to achieve the intended outcomes? What is
needed to implement them?
• Are there new activities that should be included in the logic model?
• Is there anything on the horizon not captured in the current logic model?

Outputs

• Are the activities producing the aligned outputs as expected?
• Are any outputs in the logic model not completed yet? Were the
associated activities completed but did not produce the expected
outputs?
• What additional outputs were produced that should be included in the
logic model?

Outcomes

• Which short-term outcomes have been achieved? What progress is being
made toward other short-term outcomes? If short-term outcomes are not
being achieved, why not and what needs to be done to make progress?
• Which mid-term outcomes have been achieved? What progress is being
made toward other mid-term outcomes? If mid-term outcomes are not
being achieved, why not and what needs to be done to make progress?
• Which long-term outcomes have been achieved? What progress is being
made toward other long-term outcomes? If long-term outcomes are not
being achieved, why not, is there still time to achieve them, and what
needs to be done to achieve them?
• What data are being collected to measure progress toward outcomes?
• Which outcomes do not have a data collection strategy for measuring
progress?
• What additional outcomes were or are being achieved?
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External Factors

• Which external factors noted in the logic model are still applicable and
how are they impacting the grant project?
• What additional external factors are impacting the implementation of the
grant project?

Assumptions

• Which assumptions noted in the logic model are impacting the grant
project as expected?
• How have assumptions changed since the logic model was developed or
last reviewed/revised?

Throughout the life a project, asking these questions at least annually can help identify any
issues or concerns earlier in the project, as well as help guide course corrections, as needed.

Using Logic Models to Guide Project Evaluations
Logic models are also useful tools to help guide evaluations. Logic models lay out the essential
elements of the project, allowing evaluators to better focus their efforts and resources. Through
the logic model, evaluators quickly identify what needs to be evaluated and how it needs to be
evaluated to determine if the project outcomes were achieved. More specifically, evaluators use
logic models to do the following:
•
•
•
•
•
•
•
•

Align evaluation questions and data collection instruments with the intended purpose of
the project
Determine if the inputs are sufficient to implement the project activities
Identify whether and how activities produce the expected outputs
Assess the quality and quantity of the activities and outputs
Measure the extent to which outcomes are achieved as intended
Measure the impact of the project and results of the outcomes
Document project accomplishments
Differentiate what was intended to occur and what actually occurred

During the early years of the grant project, formative evaluation methods can be used in
conjunction with the logic model to examine if the project is using the inputs as intended and if
the project activities are being implemented as intended. 4 In addition, evaluators can use the
logic model to identify whether the activities and outputs are achieving the intended short-term
outcomes. Through such information, project staff can make informed decisions about whether
to stay the course or make course corrections. In the latter years of the project, the summative
evaluation should measure whether the mid- and long-term outcomes were achieved. The
results of the evaluation can be used to inform and improve upon the logic model, resulting in
an iterative, continuous improvement process in which the logic model guides the evaluation
and the results of the evaluation inform revisions to the logic model.

Formative evaluation is conducted for the purpose of improvement; data are collected to identify areas of need and
generate recommendations to improve operations and resultant outcomes. In contrast, summative evaluation is
focused on the outcomes and what was achieved.

4
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Part 4: For Further Reading
Checklist of Key Considerations for Development of Program Logic Models (2018)
Goldie MacDonald, The Evaluation Center at Western Michigan University

This checklist outlines components of logic models and things to consider or include when
developing a programmatic logic model.
Evaluation Guide – Developing and Using a Logic Model (2017)

U.S. Department of Health and Human Services, Centers for Disease Control and Prevention
This is part of a series of program evaluation guides intended to contribute to a common
vocabulary of terms and build skills in evaluation and other topics.
How-To Note: Developing a Project Logic Model (and its Associated Theory of
Change) (2017)
USAID Learning Lab

This how-to guide describes considerations for developing project logic models and steps to
think through a more detailed theory of change.
Logic models for program design, implementation, and evaluation: Workshop
toolkit (2015)

Karen Shakman & Sheila Rodriguez, Regional Educational Laboratory, Northeast and Islands
This document is a facilitator’s guide for conducting a workshop on developing logic models.
Theories of Change and Logic Models: Telling Them Apart (2004)

Heléne Clark and Andrea A. Anderson, Presentation at the American Evaluation Association
Conference
This PowerPoint slide deck differentiates logic models from theories of change and provides
examples of each and how they can be used.
W.K. Kellogg Foundation Logic Model Development Guide (1988, updated 2004)
W.K. Kellogg Foundation

This guide provides an outline for developing logic models and theories of action, and includes a
section related to logic models and evaluation.
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